













Received	04	June	2015	Revised	10	July	2015	Accepted	07	September	2015		The	relevance	of	 the	stated	problem	in	the	article	 is	caused	by	the	need	to	expand	the	activities	 of	 correctional	 development	 work	 in	 the	 sensory	 room	 with	 children	 with	disabilities.	Work	in	the	sensory	room	helps	to	stabilize	the	emotional	state	of	a	child	of	this	 category,	 which	 in	 turn	 enhances	 the	 effectiveness	 of	 correctional	 and	developmental	measures	for	his/her	rehabilitation.	This	research	work	allows	studying	the	 effectiveness	 of	 rehabilitation	 measures	 carried	 out	 in	 the	 sensory	 room	 and	identifying	major	 areas	 of	 correctional	 and	 developmental	work	 in	 supporting	 a	 child	with	disabilities.	The	goal	of	the	article	lies	in	developing	a	multi-component	technology	of	 correctional	 development	work	 in	 the	 sensory	 room	with	 children	 of	 the	 specified	category.	 As	 a	 leading	 method	 of	 investigation	 of	 this	 problem	 the	 interviewing	 was	selected,	 which	 allows	 identifying	 the	 effectiveness	 of	 the	 conducted	 activities	 in	 the	sensory	 room.	 The	 article	 describes	 possibilities	 for	 psycho-pedagogical	 support	 of	children	with	disabilities;	discloses	the	potentialities	of	interaction	of	various	specialists	of	psychological	and	pedagogical	support	in	sensory	room	conditions;	the	role	of	parent-child	 relationships	 in	 the	 development	 of	 children	 with	 disabilities	 has	 been	substantiated.		
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The	 sensory	 room	 is	 a	 specially-designed	 room	 for	 therapeutic	 and	 preventive	treatments	 necessary	 for	 children	 and	 adults	 with	 various	 developmental	disabilities,	and	to	improve	the	quality	of	life	of	healthy	people.	The	sensory	room	is	a	multifunctional	complex,	which	is	able	to	significantly	optimize	the	development	of	children	 of	 preschool	 and	 school	 age.	 Staying	 in	 an	 unusual	 poly-sensory	environment	allows	the	child	 to	relax	as	much	as	possible,	 to	be	 liberated,	 to	calm	down,	to	feel	protected,	to	feel	confident,	tune	into	active	life,	which	in	turn	creates	favorable	 prerequisites	 for	 correctional	 and	 developmental	 work.	 In	 recent	 years	there	has	been	much	research	aimed	at	harnessing	the	potential	of	the	sensory	room	on	correctional	purposes	with	different	groups	of	children.	Widely	discussed	are	the	issues	 of	 organizing	 the	 work	 in	 the	 sensory	 room	 with	 different	 categories	 of	children	with	disabilities	(Gudkova,	2013;	Sokolova,	2010).	In	addition,	as	part	of	the	work	in	the	sensory	room	it	is	possible	to	realize	work	with	parents	of	children	with	disabilities.	This	 is	extremely	 important,	as	domestic	and	 foreign	 researchers	 note	 that	 the	 interaction	 with	 the	 mother	 or	 other	significant	adults	 is	 the	basis	 for	 the	development	of	all	activities	of	 the	child	with	disabilities	and	his	relations	with	 the	surrounding	world,	and	distortion	of	parent-child	 relationships	 lead	 to	 emotional-behavioral	 disorders,	 intellectual,	 motor,	mental	 and	 psychosomatic	 developmental	 disabilities	 of	 a	 child	 (	 Ainswort	 &	Bowlby,	 1991;	 Byrne,	 2010;	 Berger	 &	 Cunningham,	 1983;	 Winnicott,	 2004;	Vygotsky,	2006;	Inevatkina,	2010;	Inevatkina,	2013;	Inevatkina,	2015;	Leifer,	1977;	Mercer,	2004;	Emde	and	Brown,	1978;	Emmanuele	et	al.,	2008;	2010).		
METHODOLOGICAL	FRAMEWORK	The	research	work	involved	57	mothers	raising	children	with	disabilities	and	38	professionals	working	with	children	with	disabilities.	The	study	was	conducted	by	interviewing	mothers	whose	children	with	disabilities	attended	remedial	classes	in	the	sensory	room	and	specialists	who	worked	directly	with	this	category	of	children	and	their	parents	in	the	sensory	room.	
Interviewing	 mothers	 was	 conducted	 for	 the	 purpose	 of	 collecting	 follow-up	data	 concerning	 the	 characteristics	 of	 emotional	 and	 mental	 development	 of	 the	child	before	and	after	remedial	classes	held	in	the	sensory	room.	The	interview	was	in	person,	it	was	based	on	a	scheme	that	included	two	types	of	questions:		(a)	 questions	 concerning	 the	 peculiarities	 of	 mental	 development	 of	 children	with	disabilities:	emotional	state	(level	of	aggression,	anxiety,	etc.);	somatic	state	of	the	 child	 (hearing,	 vision,	 cardiovascular	 system,	 digestive	 system,	 etc.);	development	 of	 self-service	 skills;	 development	 of	 motor	 skills;	 speech	development;	b)	questions	aimed	at	finding	out	the	impact	of	classes	in	the	sensory	room	on	the	child's	development.	
Interviewing	 professionals	 working	 with	 children	 with	 disabilities	 was	conducted	 in	 person	 with	 the	 purpose	 of	 collecting	 information	 relating	 to	 the	necessity	 of	 applying	 the	 sensory	 room	 equipment	 in	 correctional	 work	 with	children	with	disabilities;	it	was	found	out	for	what	purpose	the	specified	area	was	used;	the	level	of	the	specialists’	satisfaction	was	studied,	who	have	a	sensory	room	equipment	for	the	implementation	of	remedial	and	developmental	tasks.	










‒	 organization	 of	 direct	 communication,	 which	 is	 of	 great	 importance	 for	 the	overall	 psychological	 development	 of	 a	 child	with	 disabilities,	 the	 development	 of	his/her	self-esteem	and	formation	as	a	personality.	As	 the	 main	 goal	 of	 the	 correctional	 development	 work	 with	 a	 child	 with	disabilities	in	the	sensory	room	there	is	the	promotion	of	his/her	social	adaptation	and	successful	integration	into	the	environment	of	normally	developing	peers.	The	 second	 component	 involves	 the	 use	 of	 the	 sensory	 room	 equipment	 in	psycho-pedagogical	 work	 with	 parents	 of	 children	 with	 disabilities.	 Its	 objectives	are:	correction	of	the	psychological	state	of	the	mother	experiencing	the	inferiority	of	her	own	child;	correction	of	parent-child	relationships	 through	strengthening	of	their	 emotional	 contact;	 training	 mothers	 to	 special	 rehabilitative	 techniques	required	 to	 overcome	 the	 difficulties	 of	 social	 and	 personal	 development	 of	 the	child.		For	 the	 implementation	of	 the	 second	 component	 there	was	offered	 a	program	"Correction	 of	 child-parent	 interaction"	 aimed	 at	 teaching	 social	 skills	 and	interactions	 in	 the	 "parent-child"	 system.	 The	 training	 program	 consists	 of	 two	modules:	the	first	module	‒	is	a	"school	for	parents";	the	second	–	is	"our	different	children".	Within	 the	 first	module	 there	 is	psychological	 assistance	 to	parents	 and	their	 practical	 training	 in	 the	 interaction	 with	 their	 child.	 Topics	 of	 the	 second	module	allow	isolating	the	emotional	needs	of	the	child	and	sorting	out	the	specific	situations,	 for	 example,	 arising	 when	 parenting	 an	 aggressive	 child	 (Inevatkina,	2013;	2014).	The	 fact	 that	many	 parents	 do	 not	 know	 the	 emotional	 needs	 of	 their	 children	and	 do	 not	 have	 the	 necessary	 skills	 for	 effective	 interaction	with	 children	 on	 an	emotional	 level	 creates	 various	 conflicts	 between	 them.	 This	 program	 promotes	parental	competence	in	understanding	the	inner	needs	of	the	child.	The	 third	 component	 involves	 interaction	 of	 various	 experts	 of	 psycho-pedagogical	 support	 (a	 psychologist,	 a	 social	 worker,	 a	 speech	 pathologist,	 an	educator,	 and	a	 speech	 therapist).	 Its	purpose	 is	 the	 implementation	of	 a	 targeted	psychological	 and	 pedagogical	 interdisciplinary	 influence	 of	 the	 professionals,	tailored	 to	 the	 special	 needs	 and	 socio-personal	 development	 of	 the	 child	 with	disabilities.	When	 implementing	 the	 third	 component	 there	 was	 a	 program	 offered:	"Organization	of	activity	of	experts	of	psycho-pedagogical	support	of	children	with	disabilities	in	the	sensory	room".	In	the	sensory	room,	there	can	be	given	integrated	classes	with	 high	 efficiency,	 during	which	 each	 expert	 solves	 his/her	 professional	task.	 The	 specialists	 used	 a	 variety	 of	 advantages	 of	 the	 sensory	 room:	 the	 high	motivational	capability	of	the	equipment	to	cognition;	the	presence	of	the	silhouette,	abstract	 images	 that	 create	 ample	 opportunities	 for	 the	 development	 of	 various	thematic	 subjects,	 real	 and	 fantasy	 images	 by	 the	 specialist	 and	 the	 child;	 the	simultaneous	interaction	of	relaxation	and	targeted	correction;	a	wide	range	of	age	limits	of	the	customers	(from	birth	to	old	age);	a	narrow	range	of	contraindications	and	 limitations	 in	 the	 use	 of	 the	 equipment	 against	 various	 diseases	 (Bystrova	 &	Zolotkova,	2014).	The	 implementation	 of	 these	 procedural	 components	 provides	 the	 interaction:	the	 specialist	 –	 the	 child	 –	 the	 parent,	which	 is	 indispensable	 to	 a	 comprehensive	psycho-pedagogical	support	of	children	with	disabilities.	





disabilities	 (Ainswort	 &	 Bowlby,	 1991;	 Berger	 &	 Cunningham,	 1983;	 Winnicott,	2004;	 Leifer,	 1977;	Mercer,	 2004;	 Emde	&	 Brown,	 1978;	 Emmanuele	 et	 al.,	 2008;	2010;	 Ahmetzyanova,	 2015).	 However,	 there	 are	 no	works	which	would	 describe	the	 effectiveness	 of	 rehabilitation	 activities	 for	 children	 with	 disabilities,	implemented	 in	 the	 sensory	 room.	 Besides,	 no	 studies	 could	 be	 found	 that	would	propose	 multi-component	 correctional	 development	 work	 for	 children	 of	 this	category,	and	their	parents,	conducted	specifically	with	the	help	of	the	sensory	room	equipment.	As	the	main	difficulty	encountered	in	the	process	of	conducting	remedial	and	developmental	activities	in	the	sensory	room	and	the	research	in	general,	there	may	be	noted	the	difficulty	of	attracting	parents	to	actively	participate	directly	in	the	undertaken	work.		The	 analysis	 of	 the	 data	 obtained	 within	 this	 research	 lets	 us	 say	 about	 the	activities’	 effectiveness	 held	 in	 the	 sensory	 room,	which	were	 aimed	 at	 stabilizing	the	 current	 emotional	 state	 of	 a	 child	 with	 disabilities.	 This	 fact	 confirms	 the	necessity	of	the	multi-component	nature	of	the	correctional	development	work	with	the	 use	 of	 the	 sensory	 room	 equipment,	 within	 the	 support	 of	 children	 of	 this	category.	The	implementation	of	the	presented	multi-component	nature	of	the	areas	of	 the	 correctional	 and	 developmental	 work	 with	 the	 use	 of	 the	 sensory	 room	equipment	may	contribute	to	the	compensation	of	deviations	 in	the	emotional	and	socially-personal	 development	 of	 children	 with	 disabilities,	 ensure	 the	normalization	 of	 the	 processes	 of	 their	 interaction	 with	 adults	 and	 normally	developing	peers,	 the	 adequacy	of	behavior	 in	 stressful	 situations,	 and,	 in	 general,	facilitate	the	successful	socialization	into	the	society	of	this	category	of	children	and	adolescents.		The	 results	 presented	 in	 the	 paper	 are	 of	 practical	 importance	 for	 speech	pathologists,	psychologists	and	teachers	working	with	children	with	disabilities	and	their	parents.	
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